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This document is used to aid year group planning and ensure progression of skills and knowledge between 
Years 1 and 6. All LOs in lessons are skills based ‘I cans’ taken from this document however, some LOs will be 
broken down into smaller steps and so will not be explicitly listed in these grids.  
 
EYFS follow Development Matters which is built upon using the KS1 curriculum. 
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Our Curriculum Intent: 
 

At Saint Andrew’s Primary School, our curriculum 
is designed to inspire our children to become 

inquisitive, reflective individuals with an 
enthusiasm for learning. Our Christian values of 

love, trust and wisdom, and a thorough 
consideration of our children’s well-being and 
happiness is at the heart of everything we do. 

 
 

We provide a range of learning experiences that 
enable children to develop their appreciation and 
awareness of the world around them as well as 
building their interpersonal skills and resilience. 

Our cross-curricular approach enables our 
children to make meaningful links with their 

learning and ensures that every member of our 
Saint Andrew’s family is supported in, and 
encouraged to build strong relationships, 

celebrate diversity, encourage respect and build 
a sense of community. We enable children to 

take on key roles within the school developing a 
sense of responsibility, and we encourage active 

participation in our wider community through 
involvement with local events and organisations. 

 
 

Our embedded Christian values, PSHE lessons 
and whole school worship assemblies promote 
positive attitudes which reflect the values and 
skills needed for future learning and success in 
modern Britain. Children leave Saint Andrew’s 

Primary School with a strong sense of belonging 
and are proud that they have developed the 

confidence and skills needed to be learners for 
life.  
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St Andrew’s CofE Curriculum Overview 
Key Stage 1 

  Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

EY
FS

 

All about me!  Traditional Tales  Bears  New Life  Under the Sea  Super Heroes  
What is unique about me? 
 

Ourselves and our 
families. 
 
Super Duper You: 
Sophy Henn 

Can you retell your 
favourite fairy tale? 
 

Fairy tales and 
traditional stories. 
 
A selection of 
traditional tales 

Could we have a pet 
bear in Diamond Class? 
 

Bear hunts, Teddy 
Bear’s picnics. 
 
We’re Going on a 
Bear Hunt: M. Rosen 

Can you explain the life 
cycles of different 
animals? 

Life Cycles – Easter 
Chicks 
 
The Very Hungry 
Caterpillar: Eric Carle 

What lives under the sea? 
 

Looking at sea 
creatures 
 
Commotion in the 
Ocean: Giles Andraea 

What makes a hero? 
 

Comic book heroes 
 
 
 
Supertato series: Sue 
Hendra 
 

Ye
ar

 1
 

Peru!   Perfect Pets  Castles Toys  
Not all Heroes wear a 

cape!  
Out of This World 

Where do the animals live 
and grow?  
 

Children will learn 
about Peru and focus 
on the story of 
Paddington Bear.  
 
 
 
 
 
Paddington Bear – 
Michael Bond   
 

How do we show we care 
about God’s animals?  
 

Classifying animals 
according to their 
characteristics and 
learning about the 
habitats of the animals 
they study. Learn about 
pets and taking care of 
animals.  
 
Sophie’s Snail – Dick 
King Smith    

Is a castle the same as a 
palace? 
 

Children will learn 
about castles and 
palaces referring to 
prior learning on 
traditional tales. They 
will also learn about 
why castles were 
built.  
 
The Adventures of 
the Wishing Chair – 
Enid Blyton 

What are toys made of?  

 
Toys and properties of 
materials. Children 
will explore the 
properties of a range 
of materials and 
investigate toys from 
the past to present 
day. 
 
 
That Rabbit Belongs 
to Emily Brown – 
Cressida Cowell    
 

What do you want to be 
when you grow up?  
 

Children will learn 
about different jobs 
and people who help 
us. Includes a history 
study of Mary Seacole 
and Florence 
Nightingale. 
 
Great Women Who 
Worked Wonders – 
Kate Pankhurst (non-
fiction).  

What would it be like to 
live in space?  
 

Non-fiction based 
work on the planets 
of the solar system, 
Neil Armstrong and 
the moon landings. 
They will create their 
own imaginary 
planets and aliens 
considering life in 
space.  They will also 
learn about seasonal 
changes.   
Man on the Moon – 
Simon Bartram   
 

Ye
ar
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Wheels, Wings and 
other Things.  

Chocolate Fire and Ice Global Gardens  
I do like to be beside the 

Seaside!  

What was life like 
before the invention of 
cars and aeroplanes? 
 
History focus on the 
development of travel 
and transport over 
time.   
 
 
 
 
 
Visual Literacy – Cars  
Book - James and the 
Giant Peach by Roald 
Dahl 

How is chocolate 
made?What packaging 
do you need to protect 
chocolate? 
 
DT focus on how 
chocolate is made and 
links to where it is 
produced (geography). 
Children design and 
make their own 
chocolates and 
packaging. 
 
Visual Literacy – Charlie 
and Chocolate Factory. 
Book – The Incredible 
Book Eating Boy by 
Oliver Jeffers. 
Charlie and the 
Chocolate Factory by 
Roald Dahl (Extracts) 
 

What was great about 
the Fire in the City of 
London in 1666? 
 
History focus on The 
Great Fire of London.  
PSHE links to people 
who keep us safe. 
 
 
 
 
 
Visual Literacy - The 
Grisly Great Fire of 
London – CBBC  
Horrible Histories 
Guide to London by 
Terry Deary 
(Non-fiction focus) 
 

How is life successful 
in extremes of heat 
and cold? 
 
 
Geography focus on 
the life of penguins.  
Science links to 
habitats in hot and 
cold places. 
 
 
 
 
Visual Literacy – 
Happy Feet  
Book – 365 Penguins 
by Jean-Luc Fromental 

What helps plants and 
people to grow? 
 
 
Geography focus on 
Kenya and comparison 
to our own locality. 
Science focus on 
animals and their 
habitats and plant 
growth. 
 
Visual Literacy – The 
Lion King 
Book – The Wind in the 
Willows by Kenneth 
Graham 

How has life changed for 
local people since 
Victorian times? 
 
Local history/geography 
focus on coastal areas 
and link to Victorian 
Clacton and the reign of 
Queen Victoria.  Water 
safety. 
 
 
 
Visual Literacy – 
Moana/Finding Nemo 
Book – What a Waste by 
Jess French (Non-fiction) 
Queen Victoria’s Bathing 
Machine by Gloria 
Whelan 

 
As a school, we follow the National Curriculum, however we have made some adaptations to suit our locality and our children. Although our topics are listed, 
they are subject to change dependent on our cohort of learners. This is why our curriculum overviews focus primarily on the skills that we expect our children 

to be fluent in by the end of each key stage and year group. 
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Key Stage 2 

 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Ye
ar

 3
 

Ancient Egyptians: Tomb Raiders Ancient Britain: Scavengers and Settlers Our Wonderful World of Plants and Animals 

How did the Ancient Egyptians manage to 
transform desert areas into fertile farmlands? 
Today, we still are not certain how the Ancient 
Egyptians built the pyramids. How do you think 
they achieved this? 
Biomes, irrigation, farming, shaduf, food, 
clothes, religion, hieroglyphics and societal 
hierarchy. Pyramids, pharaohs and death 
rituals. 
 
The Cheese Pyramid - Geronimo Stilton 
There’s a Pharaoh in my Bath – Jeremy Strong  

What is similar and what is different between 
the Ancient Egyptians and the Ancient Britain’s? 
Which society would you choose to live with and 
why? 
Children will develop their knowledge and draw 
comparisons to the ancient Egyptians by 
learning about: Stone Age Britain, Bronze Age, 
Iron Age, Celts, Anglo-Saxons, Normans 
Invasions, conflicts, land use, settlements, kings 
and society. Food, tools, clothing and homes. 
Warrior Scarlet - Rosemary Sutcliff 
Stig of the Dump – Clive King  

Do plants need animals or do animals need 
plants? 
 
Building upon knowledge learnt in year 2, 
children will learn about plant parts, 
requirements for life and cycle of life. Nutrition, 
growth, similarities and differences between 
animals and plants. 
 
Bee Boy: Clash of the Killer Queens - Tony De 
Saulles 
The Owl Tree – Jenny Nimmo 

Ye
ar

 4
 

Ruthless Romans   
 Rome wasn’t built in a 

day!  
Amazon Adventures  Earth’s Precious Lungs  Full Steam Ahead!   

What’s inside my 
body?   

Who were the Romans 
the invasion of Britain 
and why were the 
Romans so successful? 
Children will build on 
their knowledge from 
year 3 to consider the 
invasion of the Romans 
to Britain and why they 
were so successful.  
 
 
Gladiator Boy – David 
Grimstone  

What did the Romans 
do for us? What is their 
legacy? 
Children will complete 
a comparison of Rome 
and Colchester. They 
will learn about how 
much life changed 
under Roman rule and 
what evidence there 
still is of Roman rule in 
modern Britain. 
The Thieves of Ostia- 
Caroline Lawrence 

What is a tropical 
rainforest? Where are 
they located? Who 
lives in the 
rainforests? 
Children will learn 
about the physical 
and human geography 
of the rainforest and 
consider how people 
have settled there.   
 
The Explorer – 
Katherine Rundell  

What can be done to 
protect the rainforest 
in the future? 
 
What are the 
problems/issues that 
are putting the 
rainforests at risk and 
how can we help?  
 
 
The Shahman’s 
Apprentice – Lynne 
Cherry 

Was the Victorian era 
a Golden Age or Dark 
Age? 
Children will consider 
the big question in 
light of the Industrial 
Revolution, inventions 
and famous Victorians 
and their impact on 
the local area.  
 
Street Child: Berlie 
Doherty.  

What is inside my 
body?  
 
To identify and 
describe the functions 
of internal organs 
including teeth. 
 
 
Demon Dentist – 
David Walliams.  
 
Pig Heart Boy – 
Malorie Blackman.  

Ye
ar
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Dragons and Invaders 
Canute, you can’t hold 

back the tide! 
Olympian Times: who were the Ancient Greeks?  

The Sky Up Above: A 
Space Odyssey 

Island Explorers:  
Finding Your Way 

How was England 
created?  
 
How to Train Your 
Dragon/Anglo-
Saxons/Vikings, 
Invasions and conflict 
over Britain  
How to Train your 
Dragon – Cressida 
Cowell 

Why did the Vikings 
settle in Great Britain?  
 
How to Train Your 
Dragon/Anglo-
Saxons/Vikings, 
Invasions and conflict 
over Britain 
How to Train your 
Dragon – Cressida 
Cowell 

Were the Ancient 
Greeks different to us? 
 
Myths, Life in Ancient 
Greece, the legacy of 
the Ancient Greeks, 
Olympics 2020  
 
Who Let the Gods 
out? – Maz Evans 

Why do the Ancient 
Greeks still influence us 
today? 
 
Myths, Life in Ancient 
Greece, the legacy of the 
Ancient Greeks, 
Olympics 2020  
 
Who Let the Gods out? – 
Maz Evans 

What do we see when 
we stare up at the sky 
at night? 
Children will be 
learning about the 
Solar System and the 
exploration of space.  
 
‘Cosmic’ by Frank 
Cottrell Boyce 

In this modern age, why 
do we still explore 
places? 
Swallows and Amazons, 
exploring the Walton 
Backwaters, pirates and 
explorers, geography 
fieldwork and compass 
points 
Swallows and Amazons – 
Arthur Randsome  

Ye
ar

 6
 

Keep the Home Fires Burning 
Lock them in the 

Tower 
Something wicked this 

way comes… 
Mysteries of the Orient Rumble in the Jungle  

Why should we 
remember? 
 
The impact of the first 
and second world 
wars on Britain and 
the wider world. 
Focus primarily on life 
on the Home Front 
and some of the 
significant events of 
WW2 that impacted 
the Home Front – e.g. 
Battle of Britain, D-
Day and the Blitz. 
 
Letters from the 
Lighthouse: E. Carroll 

Are we all born free? 
Freedom: is it free? 
 
Continue with learning 
about the impact of 
WW2 and look at the 
geography of Post War 
Europe and the 
development of human 
rights linked to the 
holocaust. They will learn 
about philosophical and 
religious interpretations 
of freedom.  
 
 
Once: 
Morris Gleitzman 

Who defines what a 
crime is and who 
should decide the 
punishment? Why? 
 
Overview of an aspect 
of social history from 
1066 to present day. 
Main focus is the 
influence of religious 
tension in England 
and the Tower of 
London as a prison 
and national treasure.   
 
 
Black Powder: 
Ally Sherrick 

Why did people have 
such suspicious minds in 
17th century Essex? 
 
Focus on Local history 
study: The Witch Finder 
General and 
Shakespeare’s Macbeth 
Children will apply their 
on-going learning about 
Crime and Punishment 
to consider why people 
in 17th Century England 
took part in the witch 
hunts.  
 
Macbeth: 
William Shakespeare 

How have humans 
contributed to the 
physical geography of 
China?  
 
Children will begin by 
investigating the physical 
and human geographical 
features of China and 
consider change over 
time. They will consider 
the impact of natural 
disasters such as 
Tsunamis and 
earthquakes 
.  
The Kite Rider - Geraldine 
McCaughrean 

How advanced were the 
Ancient Maya and does 
their legacy live on?  
 
Children will begin by 
investigating the physical 
and human geographical 
features of the Americas 
and then zoom in on 
Mexico. They will learn 
how the Mayan 
civilisation used the land, 
their settlements and 
beliefs and contribution 
to the modern world.  
 
Rain Player - David 
Wisniewski 
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St Andrew’s CofE Primary 

Science at St Andrew’s 
 Year 1 Year 2  Year 3  Year 4  Year 5  Year 6 

W
o

rk
in

g 
Sc

ie
n

ti
fi

ca
lly

  

• I can ask simple questions. 

• I can observe closely, using simple 
equipment. 

• I can perform simple tests. 

• I can identify and classify. 

• I can use observations and ideas to suggest 
answers to questions. 

• I can gather and record data to help  
in answering questions. 

• I can ask relevant questions. 

• I can set up simple practical enquiries 
and comparative and fair tests. 

• I can make accurate measurements 
using standard units, using a range of 
equipment, e.g. thermometers and data 
loggers. 

• I can gather, record, classify and present 
data in a variety of ways to help in 
answering questions. 

• I can record findings using simple 
scientific language, drawings, labelled 
diagrams, bar charts and tables. 

• I can report on findings from enquiries, 
including oral and written explanations, 
displays or presentations of results and 
conclusions. 

• I can use results to draw simple 
conclusions and suggest improvements, 
new questions and predictions for 
setting up further tests. 

• I can identify differences, similarities or 
changes related to simple, scientific 
ideas and processes. 

• I can use straightforward, scientific 
evidence to answer questions or to 
support my findings. 

• I can plan enquiries, including 
recognising and controlling variables 
where necessary. 

• I can use appropriate techniques, 
apparatus and materials during 
fieldwork and laboratory work. 

• I can take measurements, using a range 
of scientific equipment, with increasing 
accuracy and precision. 

• I can record data and results of 
increasing complexity using scientific 
diagrams and labels, classification keys, 
tables, bar and line graphs, and models. 

• I can report findings from enquiries, 
including oral and written explanations 
of results, explanations involving causal 
relationships, and conclusions. 

• I can present findings in written form, 
displays and other presentations. 

• I can use test results to make 
predictions to set up further 
comparative and fair tests. 

• I can use simple models to describe 
scientific ideas, identifying scientific 
evidence that has been used to support 
or refute ideas or arguments. 

P
la

n
ts

  

• I can identify and 
name a variety of 
common wild and 
garden plants, including 
deciduous and 
evergreen trees. 
• I can identify and 
describe the basic 
structure of a variety of 
common flowering 
plants, including trees. 
• I can observe closely, 
perhaps using 
magnifying glasses, and 
compare and contrast 
familiar plants 
• I can describe how I 
was able to identify and 
group them,  
• I can draw diagrams 
showing the parts of 
different plants 
including trees.  

• I can observe and 
describe how seeds 
and bulbs grow into 
mature plants 
• I can find out and 
describe how plants 
need water, light and 
a suitable 
temperature to grow 
and stay healthy. 
• I can observe and 
record, with some 
accuracy, the growth 
of a variety of plants 
as they change over 
time from a seed or 
bulb 
• I can set up a 
comparative test to 
show that plants 
need light and water 
to stay healthy 

Year 3  
• I can identify and describe the functions of 
different parts of flowering plants: roots, 
stem/trunk, leaves and flowers. 
• I can explore the requirements of plants for 
life and growth (air, light, water, nutrients 
from soil and room to grow) and how they 
vary from plant to plant 
• I can investigate the way in which water is 
transported within plants 
• I can explore the part that flowers play in 
the life cycle of flowering plants, including 
pollination, seed formation and seed 
dispersal. 
• I can compare the effect of different 
factors on plant growth, for example, the 
amount of light, the amount of fertiliser 
• I can discover how seeds are formed by 
observing the different stages of plant life 
cycles over a period of time 
• I can look for patterns in the structure of 
fruits that relate to how the seeds are 
dispersed.  
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A
n
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u
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• I can identify and 
name a variety of 
common animals 
including fish, 
amphibians, reptiles, 
birds and mammals 
• I can identify and 
name a variety of 
common animals that 
are carnivores, 
herbivores and 
omnivores 
• I can describe and 
compare the structure 
of a variety of common 
animals (fish, 
amphibians, reptiles, 
birds and mammals, 
including pets) 
• I can identify, name, 
draw and label the basic 
parts of the human 
body.  
• I can say which part of 
the body is associated 
with each sense. 
• I can use my 
observations to 
compare and contrast 
animals at first hand or 
through videos and 
photographs. 
• I can describe how I 
have identified and 
grouped animals (e.g. 
diet etc.). 
• I can use my senses to 
compare different 
textures, sounds and 
smells. 

• I can identify that 
animals, including 
humans, have 
offspring which grow 
into adults 
• I can find out 
about and describe 
the basic needs of 
animals, including 
humans, for survival 
(water, food and air) 
• I can describe the 
importance for 
humans of exercise, 
eating the right 
amounts of different 
types of food, and 
hygiene. 
• I can observe, 
through video or 
first-hand 
observation and 
measurement, how 
different animals, 
including humans, 
grow (egg, chick, 
chicken; egg, 
caterpillar, pupa, 
butterfly; spawn, 
tadpole, frog; lamb, 
sheep. Growing into 
adults can include 
reference to baby, 
toddler, child, 
teenager, adult). 
• I can ask questions 
and find out about 
what things animals 
need for survival 
• I can ask questions 
and find out about 
what humans need 
to stay healthy. 

• I can identify that 
animals, including 
humans, need the 
right types and 
amount of nutrition, 
and that they cannot 
make their own 
food; they get 
nutrition from what 
they eat 
• I can identify that 
humans and some 
other animals have 
skeletons and 
muscles for support, 
protection and 
movement. 
• I can identify and 
group animals with 
and without 
skeletons and 
observe and 
compare their 
movement.  
• I can explore ideas 
about what would 
happen if humans 
did not have 
skeletons.  
• I can compare and 
contrast the diets of 
different animals 
(including their pets) 
and decide ways of 
grouping them 
according to what 
they eat.  
• I can research 
different food 
groups and how they 
keep us healthy 
• I can design meals 
based on research 
about different food 
groups. 

• I can describe the 
simple functions of 
the basic parts of the 
digestive system in 
humans 
• I can identify the 
different types of 
teeth in humans and 
their simple 
functions 
• I can construct and 
interpret a variety of 
food chains, 
identifying 
producers, predators 
and prey. 

• I can describe the 
changes as humans 
develop to old age. 

• I can identify and 
name the main parts 
of the human 
circulatory system, 
and describe the 
functions of the 
heart, blood vessels 
and blood 
• I can recognise the 
impact of diet, 
exercise, drugs and 
lifestyle on the way 
their bodies function 
• I can describe the 
ways in which 
nutrients and water 
are transported 
within animals, 
including humans. 
 
Evolution and 
Inheritance 
• I can recognise 
that living things 
have changed over 
time and that fossils 
provide information 
about living things 
that inhabited the 
Earth millions of 
years ago 
• I can recognise 
that living things 
produce offspring of 
the same kind, but 
normally offspring 
vary and are not 
identical to their 
parents 
• I can identify how 
animals and plants 
are adapted to suit 
their environment in 
different ways and 
that adaptation may 
lead to evolution. 
• I can recognise the 
impact of diet, 
exercise, drugs and 
lifestyle on the way 
their bodies function 
• I can describe the 
ways in which 
nutrients and water 
are transported 
within animals, 
including humans. 
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• I can distinguish 
between an object and 
the material from which 
it is made 
• I can identify and 
name a variety of 
everyday materials, 
including wood, plastic, 
glass, metal, water, and 
rock 
• §I can describe the 
simple physical 
properties of a variety 
of everyday materials 
• I can compare and 
group together a variety 
of everyday materials 
on the basis of their 
simple physical 
properties. 
• I can perform simple 
tests to explore 
questions. 
for example: ‘What is 
the best material for an 
umbrella? ...for lining a 
dog basket? ...for 
curtains? ...for a 
bookshelf? ...for a 
gymnast’s leotard?’ 

• I can identify and 
compare the 
suitability of a 
variety of everyday 
materials, including 
wood, metal, plastic, 
glass, brick, rock, 
paper and cardboard 
for particular uses 
• I can find out how 
the shapes of solid 
objects made from 
some materials can 
be changed by 
squashing, bending, 
twisting and 
stretching.  
• I can find out 
about people who 
have developed 
useful new materials 
(for example John 
Dunlop, Charles 
Macintosh or John 
McAdam). 
• I can compare the 
uses of everyday 
materials in and 
around the school 
with materials found 
in other places (at 
home, the journey to 
school, on visits, and 
in stories, rhymes 
and songs) 
• I can observe 
closely, identifying 
and classifying the 
uses of different 
materials, and 
recording my 
observations.  

ROCKS                                                                 
§ I can compare and 
group together 
different kinds of 
rocks on the basis of 
their appearance 
and simple physical 
properties 
§ I can describe in 
simple terms how 
fossils are formed 
when things that 
have lived are 
trapped within rock 
§ I can recognise 
that soils are made 
from rocks and 
organic matter. 

States of Matter 
• I can compare and 
group materials 
together, according 
to whether they are 
solids, liquids or 
gases 
• I can observe that 
some materials 
change state when 
they are heated or 
cooled, and measure 
or research the 
temperature at 
which this happens 
in degrees Celsius 
(°C) 
• I can identify the 
part played by 
evaporation and 
condensation in the 
water cycle and 
associate the rate of 
evaporation with 
temperature. 

• I can compare and 
group together 
everyday materials 
on the basis of their 
properties, including 
their hardness, 
solubility, 
transparency, 
conductivity 
(electrical and 
thermal), and 
response to 
magnets. 
• I can use 
knowledge of solids, 
liquids and gases to 
decide how mixtures 
might be separated, 
including through 
filtering, sieving and 
evaporating 
• I can give reasons, 
based on evidence 
from comparative 
and fair tests, for the 
particular uses of 
everyday materials, 
including metals, 
wood and plastic 
• I can demonstrate 
that dissolving, 
mixing and changes 
of state are 
reversible changes 
• I can explain that 
some changes result 
in the formation of 
new materials, and 
that this kind of 
change is not usually 
reversible, including 
changes associated 
with burning and the 
action of acid on 
bicarbonate of soda. 
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 • I can explore and 
compare the 
differences between 
things that are living, 
dead, and things that 
have never been 
alive 
• I can identify that 
most living things 
live in habitats to 
which they are 
suited and describe 
how different 
habitats provide for 
the basic needs of 
different kinds of 
animals and plants 

• I can describe 
how living 
things and their 
habitats depend 
on each other 

•  I can identify 
and name a 
variety of plants 
and animals in 
their habitats, 
including micro-
habitats 
• I can describe 
how animals 
obtain their 
food from 
plants and 
other animals, 
using the idea 
of a simple food 
chain, and 
identify and 
name different 
sources of food. 
• I can sort and 
classifying 
things 
according to 
whether they 
are living, dead 
or were never 
alive, and 
recording their 
findings using 
charts.  

  • I can recognise 
that living things can 
be grouped in a 
variety of ways 
• I can explore and 
use classification 
keys to help group, 
identify and name a 
variety of living 
things in their local 
and wider 
environment 
• I can recognise 
that environments 
can change and that 
this can sometimes 
pose dangers to 
living things. 

• I can describe the 
differences in the life 
cycles of a mammal, 
an amphibian, an 
insect and a bird 
• I can describe the 
life process of 
reproduction in 
some plants and 
animals. 

• I can describe how 
living things are 
classified into broad 
groups according to 
common observable 
characteristics and 
based on similarities 
and differences, 
including micro-
organisms, plants 
and animals 
• I can give reasons 
for classifying plants 
and animals based 
on specific 
characteristics. 
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      • I can identify 

common appliances 
that run on 
electricity 
• I can construct a 
simple series 
electrical circuit, 
identifying and 
naming its basic 
parts, including cells, 
wires, bulbs, 
switches and buzzers 
• I can identify 
whether or not a 
lamp will light in a 
simple series circuit, 
based on whether or 
not the lamp is part 
of a complete loop 
with a battery 
• I can recognise 
that a switch opens 
and closes a circuit 
and associate this 
with whether or not 
a lamp lights in a 
simple series circuit 
• I can recognise 
some common 
conductors and 
insulators, and 
associate metals 
with being good 
conductors. 

  • I can associate the 
brightness of a lamp 
or the volume of a 
buzzer with the 
number and voltage 
of cells used in the 
circuit 
• I can compare and 
give reasons for 
variations in how 
components 
function, including 
the brightness of 
bulbs, the loudness 
of buzzers and the 
on/off position of 
switches 
• I can use 
recognised symbols 
when representing a 
simple circuit in a 
diagram. 

Fo
rc

es
  

    I can compare how 
things move on 
different surfaces 
I can notice that 
some forces need 
contact between 
two objects, but 
magnetic forces can 
act at a distance 
I can observe how 
magnets attract or 
repel each other and 
attract some 
materials and not 
others 
I can compare and 
group together a 
variety of everyday 
materials on the 
basis of whether 
they are attracted to 
a magnet, and 
identify some 
magnetic materials 
I can describe 
magnets as having 
two poles 
I can predict 
whether two 
magnets will attract 
or repel each other, 
depending on which 
poles are facing. 

  • I can explain that 
unsupported objects 
fall towards the 
Earth because of the 
force of gravity 
acting between the 
Earth and the falling 
object 
• I can identify the 
effects of air 
resistance, water 
resistance and 
friction, that act 
between moving 
surfaces 
• I can recognise 
that some 
mechanisms, 
including levers, 
pulleys and gears, 
allow a smaller force 
to have a greater 
effect. 
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Ea
rt

h
 a

n
d

 S
p

ac
e 

Seasonal Changes (KS1)                                                                     
• I can observe changes 
across the four seasons 
• I can observe and 
describe weather 
associated with the 
seasons and how day 
length varies. 
• I can make tables and 
charts about the 
weather. 
• I can make tables and 
charts about the length 
of the day as seasons 
change.  

      • I can describe the 
movement of the 
Earth, and other 
planets, relative to 
the Sun in the solar 
system 
• I can describe the 
movement of the 
Moon relative to the 
Earth 
• I can describe the 
Sun, Earth and Moon 
as approximately 
spherical bodies 
• I can use the idea 
of the Earth’s 
rotation to explain 
day and night and 
the apparent 
movement of the 
sun across the sky. 

  
Li

gh
t 

an
d

 S
o

u
n

d
  

    • I can recognise 
that they need light 
in order to see things 
and that dark is the 
absence of light 
• I can notice that 
light is reflected 
from surfaces 
• I can recognise 
that light from the 
sun can be 
dangerous and that 
there are ways to 
protect their eyes 
• I can recognise 
that shadows are 
formed when the 
light from a light 
source is blocked by 
a solid object 
• I can find patterns 
in the way that the 
size of shadows 
change. 

• I can identify how 
sounds are made, 
associating some of 
them with 
something vibrating 
• I can recognise 
that vibrations from 
sounds travel 
through a medium to 
the ear 
• I can find patterns 
between the pitch of 
a sound and features 
of the object that 
produced it 
• I can find patterns 
between the volume 
of a sound and the 
strength of the 
vibrations that 
produced it 
• I can recognise 
that sounds get 
fainter as the 
distance from the 
sound source 
increases. 

  • I can recognise 
that light appears to 
travel in straight 
lines 
• I can use the idea 
that light travels in 
straight lines to 
explain that objects 
are seen because 
they give out or 
reflect light into the 
eye 
• I can explain that 
we see things 
because light travels 
from light sources to 
our eyes or from 
light sources to 
objects and then to 
our eyes 
• I can use the idea 
that light travels in 
straight lines to 
explain why shadows 
have the same shape 
as the objects that 
cast them. 
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Programming 

Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Physically follow & 
give each other 
instructions to move 
around 

Physically follow and 
give each other 
forward, backward & 
turn (right-angle) 
instructions 

Plan & enter a 
sequence of 
instructions on a robot 
specifying distance & 
turn to achieve 
specific outcomes, 
debug the sequence 
where necessary 

Create & edit 
procedures typing 
logo commands 
including pen up, pen 
down & changing the 
trail of the turtle 

Explore procedures 
using repeat to 
achieve solutions to 
problems with Logo & 
a floor robot 

Record in some detail 
the steps (the 
algorithm) that are 
required to achieve an 
outcome & refer to 
this when 
programming 
(computational 
thinking) 

Explore outcomes 
when buttons are 
pressed in sequences 
on a robot 

Articulate an 
algorithm to achieve a 
purpose 

Test & improve / 
debug programmed 
sequences. 

Use sensors to 
‘trigger’ an action 
such as turning the 
lights on using Probot 
if it ‘goes through a 
tunnel’, or reversing if 
it touches something 

Talk about procedures 
as parts of a program 

Predict the outputs for 
the steps in an 
algorithm 

Begin to use software 
to create movement & 
patterns on a screen 

Plan and enter a 
sequence of 
instructions to achieve 
an algorithm, with a 
robot specifying 
distance & turn and 
drawing a trail 

Begin to type Logo 
commands to achieve 
outcomes. 

Solve open-ended 
problems with various 
software using 
efficient procedures 
to create shapes & 
letters 

Refine procedures to 
improve efficiency 

Increase confidence in 
the process to plan, 
program, test & 
review a program 

Begin to identify an 
algorithm to achieve a 
specific purpose 

Explore outcomes 
when giving 
instructions in a 
simple Logo program 

Explore outcomes 
when giving 
sequences of 
instructions in Logo 
software 

Experience a variety of 
resources to extend 
knowledge & 
understanding of 
programming. 

Use a variable to 
replace number of 
sides in a regular 
shape 

Write a program 
which follows an 
algorithm to achieve a 
planned outcome for 
appropriate 
programming 
software 

St Andrew’s CofE Primary 

Computing at St Andrew’s 

E-Safety 
Year 1 Year 2 Year 3 and Year 4 Year 5 and Year 6 

Understand they need to follow 
certain rules to remain safe when 
visiting places online 

Stay safe online by choosing 
websites that are good for them to 
visit & not inappropriate sites 

Agree sensible e-safety rules for the 
classroom 

Agree sensible e-safety rules for the 
classroom 

Begin to understand that if you 
creative something you own it 

Explore what cyber-bullying means 
& what to do when they encounter 
it 

Choose a secure password for age-
appropriate websites 

Discuss their own personal use of 
the Internet and choices they make 
Discuss how to protect devices from 
virus threats 

Learn that many websites ask for 
information that is private & discuss 
how to responsibly handle such 
requests 

Know that if they put information 
online it leaves a digital footprint or 
“trail” & they need to manage it so 
it’s not hurtful 

Discuss what actions could be taken 
if they are uncomfortable or upset 
online e.g. Report Abuse button 

Discuss the importance of keeping 
an adult informed about what 
you’re doing online, and how to 
report concerns 

Explore how email can be used to 
communicate with real people 
within their schools, families & 
communities 

Understand that keyword searching 
is an effective way to locate online 
information & how to select 
keywords to produce the best 
search results 

Talk about what games they 
enjoying playing and what good 
choices are when playing games e.g. 
content, screen time 

Explore using the safe and 
responsible use of online 
communication tools e.g. blogs, 
messaging 

Learn that directory sites with 
alphabetical listings offer one way 
to find things on the Internet 

Discuss criteria for rating 
informational websites a site. 

Use a class blog to share 
information and talk about who can 
see it, and how to communicate 
safely and respectfully 

 Use the language of coding when 
discussing a programme designed to 
transmit information securely 
(introduction to cryptology). 

  Realise that not all websites are 
equally good sources of information 

Comment and provide positive 
feedback on the work of classmates 
in school or online, or the work of 
others online 
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Execute a program on 
a floor robot to 
achieve an algorithm 

Watch a Logo 
program execute & 
debug any problems 

Use repeat to achieve 
solutions to tasks 

Create an algorithm & 
a program that will 
use a simple selection 
command for a game 

Explore instructions to 
control software or 
hardware with an 
input & using if... 
then... commands 

Control on screen 
mimics & physical 
devices using one or 
more input & predict 
the outputs 

Use the word debug 
to correct any 
mistakes when 
programming a floor 
robot 

Predict what will 
happen & test results 

Solve open-ended 
problems with a floor 
robot & Logo including 
creating simple 
regular polygons, 
making sounds & 
planning movements 
such as a dance 

Begin to correct errors 
(debug) as they 
program devices & 
actions on screen, & 
identify bugs in 
programs written by 
others 

Explore a computer 
model to control a 
physical system 

Link errors in a 
program to problems 
in the original 
algorithm 

Begin to predict what 
will happen for a short 
sequence of 
instructions in a 
program 

Talk about similarities 
& differences 
between floor robots 
and logo on screen 

Create an algorithm to 
tell a joke or a simple 
story 

Use an algorithm to 
sequence more 
complex programming 
into order 

Change inputs on a 
model to achieve 
different outputs 

Understand how 
sensors can be used to 
measure input in 
order to activate a 
procedure or 
sequence & talk about 
applications in society 

    Sequence pre-written 
lines of programming 
into order 

Link the use of 
algorithms to solve 
problems to work in 
Maths, Science & DT. 

Refine & extend a 
program 

Create variables to 
provide a 
score/trigger an action 
in a game 

  
  

Talk about algorithms 
planned by others & 
identify any problems 
& the expected 
outcome 

Identify difficulties & 
articulate a solution 
for errors in a 
program 

 

 

Multimedia 

Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Record their own 
voices and play back 
to an audience 

Use an increasing 
variety of tools and 
effects in paint 
programs and talk 
about their choices 

Explore & begin to 
evaluate the use of 
multimedia to 
enhance 
communication 

Explore how 
multimedia can create 
atmosphere & appeal 
to different audiences 

Select an appropriate 
ICT or online tool to 
create and share 
ideas. 

Identify the purpose for 
selecting an appropriate 
online tool 

Use a video or stills 
camera to record an 
activity 

Use templates to 
make electronic books 
individually and in 
pairs 

Create & begin to edit 
presentation 
documents & text, 
experimenting with 
fonts, size, colour, 
alignment for 
emphasis & effect 

Be confident in 
creating & modifying 
text & presentation 
documents to achieve 
a specific purpose 

Explore the effects of 
multimedia (photos, 
video, sound) in a 
presentation or video 
and show how they 
can be modified 

Discuss audience, 
atmosphere and 
structure of a 
presentation or video 

Create sounds and 
simple music phrases 
using ICT tools 

Explore the effects of 
sound and music in 
animation and video 

Use a range of effects 
in art programs 
including brush sizes, 
repeats, reflections 

Use art programs & 
online tools to modify 
photos for a specific 
purpose using a range 
of effects 

Develop skills using 
transitions and 
hyperlinks to enhance 
the stricture of 
presentations 

Collect information and 
media from a range of 
sources (considering 
copyright issues) into a 
presentation for a 
specific audience 

Add text and images 
to a template 
document using an 
image & word bank 

Create own 
documents, adding 
text and images 

Explore the use of 
video, animation & 
green screening 

Explore the use of 
video, animation, & 
green screening for a 
specific audience 

Use a wide range of 
effects in art 
programs and online 
tools, discussing the 
choices made and 
their effectiveness  

Use sound, images, text, 
transitions, hyperlinks 
and HTML code 
effectively in 
presentations 

Use index fingers (left 
and right hand) on a 
keyboard to build 
words &sentences 

Use keyboard to enter 
text (index fingers left 
& right hand) 

Use ICT tools to create 
musical phrases 

Use ICT tools to create 
music phrases for a 
specific purpose 

Know how to use text 
and video editing 
tools in programs to 
refine their work 

Store presentations and 
videos online where they 
can be accessed by 
themselves and shared 
with others 

Know when & how to 
use the SPACE BAR 
(thumbs) to make 
spaces between 
words 

Know when and how 
to use the RETURN/ 
ENTER key. Use SHIFT 
& CAPS LOCK to enter 

Amend text & save 
changes. 

Use a keyboard 
effectively, including 
the use of keyboard 
shortcuts 

Use online tools to 
create and share 
presentations and 
films 

Evaluate the 
effectiveness of their 
own work and the work 
of others 
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capital letters. Use 
DELETE & BACKSPACE  

 

Technology in Our Lives 
Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Recognise uses of 
technology in their 
homes and in their 
community 

Begin to understand 
there are a variety of 
sources of information 
and begin to recognise 
the differences 

Save work on the 
school network, on 
the Internet and on 
individual devices 

Talk about the school 
network & the 
different resources 
they can access, 
including the Internet 

Identify different parts 
of computing devices. 

Describe different 
services provided by 
the Internet & how 
information moves 
around the Internet 

Understand that there 
are online tools that 
can help them create 
and communicate 

Begin to understand 
what the Internet is 
and the purposes that 
it is used for 

Talk about the parts of 
a computer 

Frame questions & 
identify key words to 
search for information 
on the Internet 

Identify different parts 
of the Internet 

Describe different 
parts of a computing 
device & how it 
connects to the 
Internet. Connect a 
computing device to a 
keyboard, mouse or 
printer 

  Understand the 
different types of 
content on websites 
and that some things 
may not be true or 
accurate 

Use appropriate tools 
to collaborate on-line 

Consider reliability of 
information & ways it 
may influence you 

Choose appropriate 
tools for 
communication and 
collaboration and use 
them responsibly 

Identify appropriate 
forms of online 
communication for 
different audiences. 

    Use appropriate tools 
to communicate on-
line  

Check who the owner 
is before copying 
photos, clipart or text 

Use effective 
strategies to search 
with appropriate 
search engines 

Use search engines as 
part of an effective 
research strategy 

    Use simple search 
tools and find 
appropriate websites 

  Talk about the 
different elements on 
web pages 

Describe how search 
results are selected & 
ranked  

    Talk about the owner 
of information online 

  Find out who the 
information presented 
on a webpage belongs 
to. 

Acknowledge who 
resources belong to 
that they have found 
on the internet 

 

Data Handling 

Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Take photographs, 
video and record 
sound to record 
learning experiences 

Take and save 
photographs, video & 
record sound to 
capture learning 

Find out information 
from a pre-prepared 
database, asking 
straightforward 
questions 

Plan and create a 
database to answer 
questions 

Collect and record 
information using 
spreadsheets and 
databases 

Use the whole data 
process – generate, 
process, interpret, 
store, and present 
information – realising 
the need for accuracy 
and checking 
plausibility 

Look at how data is 
representing digitally 

Use microscopes or 
other devices to 
capture and save 
magnified images 

Contribute towards a 
database 

Identify different types 
of data 

Carry out complex 
searches (e.g. using 
and/or; ≤ / ≥) 

Select appropriate 
data tool 

Contribute to and 
interpret a pictogram 

Ask questions and 
consider how they will 
collect information 

Construct and use a 
branching database 

Ask questions carrying 
out simple searches on 
a database 

Solve problems and 
present answers using 
data tools 

Identify and present 
results 

  Collect data, generate 
graphs and charts to 
find answers 

Record data in a 
variety of ways 

Identify inaccurate 
data 

Analyse information 
and question data 

Interrogate a 
database, refining 
searches to provide 
answers to questions 

  Save & retrieve the 
data to show to others 

Present data for 
others 

Present data in 
appropriate format for 
an audience 

Identify poor quality 
data. 

Plan investigations 
using the outcomes 
from a data logger to 
show findings 

  Create paper/ object 
decision trees & 
explore a branching 
database 

Use a data logger to 
monitor changes and 
talk about the 
outcomes seen 

Use a data logger to 
record and compare 
individual readings. 

Select appropriate use 
of a data logger for an 
investigation and 
interpret the findings 
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St Andrew’s CofE Primary 

History at St Andrew’s 
 Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

C
h

ro
n

o
lo

gi
ca

l u
n

d
er

st
an

d
in

g 

• Sequence 
events in their 
life  

• Sequence 3 or 
4 artefacts 
from distinctly 
different 
periods of time  

• Match objects 
to people of 
different ages  

 

• Sequence 
artefacts closer 
together in time 
- check with 
reference book 
or internet 
research.  

• Sequence 
photographs etc. 
from different 
periods of their 
life. 

• Describe 
memories of key 
events in lives. 

• Place the time 
studied on a 
time line  

• Use dates and 
terms related to 
the study unit 
and passing of 
time  

• Sequence 
several events or 
artefacts  

 

• Place events 
from period 
studied on time 
line  

• Use terms 
related to the 
period and begin 
to date events  

• Understand 
more complex 
terms eg BC/AD  

 

• Know and 
sequence key 
events of time 
studied  

• Use relevant 
terms and 
period labels  

• Make 
comparisons 
between 
different times 
in the past  

 

• Place current study 
on time line in 
relation to other 
studies  

• Use relevant dates 
and terms  

• Sequence up to 10 
events on a time 
line  

• Can discuss what 
happened before 
and during the 
time period being 
taught.  

 

References are made at all opportunities to topics previously studied so that the children can make meaningful links between different time 
periods. The children will refer to timelines in every class and will refer to the whole school timeline when they start a new topic. As children 
progress through the school, they should develop an understanding of different civilisations and how they existed alongside one another in 
different parts of the world.  

R
an

ge
 a

n
d

 d
ep

th
 o

f 
h

is
to

ri
ca

l k
n

o
w

le
d

ge
 

• Recognise the 
difference 
between past 
and present in 
their own and 
others’ lives  

• They know and 
recount 
episodes from 
stories about 
the past  

 

• Begin to 
recognise and 
discuss why 
people did 
things, why 
events 
happened and 
what happened 
as a result. 

• Identify 
differences 
between ways 
of life at 
different times.  

• Find out about 
everyday lives 
of people in 
time studied  

• Compare with 
our life today  

• Identify reasons 
for and results 
of people's 
actions  

• Understand 
why people 
may have 
wanted to do 
something 
(motives).  

 

• Use evidence to 
reconstruct life in 
time studied  

• Identify key 
features and 
events of time 
studied  

• Look for links and 
effects in time 
studied  

• Offer a 
reasonable 
explanation for 
some events  

 

• Study different 
aspects of 
different people 
- differences 
between men 
and women  

• Examine causes 
and results of 
great events and 
the impact on 
people  

• Compare life in 
early and late 
'times' studied  

• Compare an 
aspect of lie with 
the same aspect 
in another 
period  

 

• Find out about 
beliefs, behaviour 
and characteristics 
of people, 
recognising that 
not everyone 
shares the same 
views and feelings  

• Compare beliefs 
and behaviour with 
another time 
studied  

• Write another 
explanation of a 
past event in terms 
of cause and effect 
using evidence. 

• Know key dates, 
characters and 
events of time 
studied  

In
te

rp
re

ta
ti

o
n

s 
o

f 
h

is
to

ry
 

• Use stories to 
encourage 
children to 
distinguish 
between fact 
and fiction  

• Compare adults 
talking about 
the past – how 
reliable are 
their 
memories?  

 

• Compare 2 
versions of a 
past event  

• Compare 
pictures or 
photographs of 
people or 
events in the 
past  

• Discuss 
reliability of 
photos/ 
accounts/storie
s  

 

• Identify and 
give reasons for 
different ways 
in which the 
past is 
represented  

• Distinguish 
between 
different 
sources – 
compare 
different 
versions of the 
same story  

• Look at 
representations 
of the period – 
museum, 
cartoons etc  

 

• Look at the 
evidence 
available  

• Begin to evaluate 
the usefulness of 
different sources  

• Use text books 
and historical 
knowledge  

 

• Compare 
accounts of 
events from 
different sources 
– fact or fiction  

• Offer some 
reasons for 
different 
versions of 
events 

• Understand 
what is meant by 
primary and 
secondary 
source.  

• Begin to 
consider the 
reliability of 
primary and 
secondary 
sources.   

• Evaluate the 
reliability of 
primary and 
secondary sources.   

• Link sources and 
work out how 
conclusions were 
arrived at  

• Consider ways of 
checking the 
accuracy of 
interpretations – 
fact or fiction and 
opinion  

• Be aware that 
different evidence 
will lead to 
different 
conclusions and 
explain why.  



16 | P a g e  
 

H
is

to
ri

ca
l e

n
q

u
ir
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• Find answers to 
simple 
questions 
about the past 
from sources of 
information 
e.g. artefacts 

 

• Use a source – 
observe or 
handle sources 
to answer 
questions about 
the past on the 
basis of simple 
observations.  

 

• Use a range of 
sources to find 
out about a 
period  

• Observe small 
details – 
artefacts, 
pictures  

• Select and 
record 
information 
relevant to the 
study  

• Begin to use the 
library and 
internet for 
research  

• Use evidence to 
build up a picture 
of a past event  

• Choose relevant 
material to 
present a picture 
of one aspect of 
life in time past  

• Ask a variety of 
questions  

• Use the library 
and internet for 
research  

 

• Begin to identify 
primary and 
secondary 
sources  

• Use evidence to 
build up a 
picture of a past 
event  

• Select relevant 
sections of 
information  

• Use the library 
and internet for 
research with 
increasing 
confidence  

 

• Recognise primary 
and secondary 
sources  

• Use a range of 
sources to find out 
about an aspect of 
time past  

• Suggest omissions 
and the means of 
finding out  

• Bring knowledge 
gathered from 
several sources 
together in a fluent 
account  

 

TR
IP

S 

 THE TRANSPORT 
MUSEUM 
 Transport through 
time.  

IPSWICH MUSEUM  
Ancient Egyptians  

COLCHESTER CASTLE  
The Romans  

SUTTON HOO 
 Vikings  

THE TOWER OF LONDON  
Crime and Punishment  
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St Andrew’s CofE Primary 

Geography at St Andrew’s 
 Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

N
at

io
n

al
 C

u
rr

ic
u

lu
m

 O
b

je
ct

iv
es

  

KS1 
Locational knowledge 

• name and locate the world’s 7 continents and 
5 oceans 

• name, locate and identify characteristics of 
the 4 countries and capital cities of the United 
Kingdom and its surrounding seas 

Place knowledge 

• understand geographical similarities and 
differences through studying the human and 
physical geography of a small area of the 
United Kingdom, and of a small area in a 
contrasting non-European country 

• identify seasonal and daily weather patterns in 
the United Kingdom and the location of hot 
and cold areas of the world in relation to the 
Equator and the North and South Poles 

Human and Physical Geography  

• key physical features, including: beach, cliff, 
coast, forest, hill, mountain, sea, ocean, river, 
soil, valley, vegetation, season and weather 

• key human features, including: city, town, 
village, factory, farm, house, office, port, 
harbour and shop 

KS2 
Locational knowledge 

• locate the world’s countries, using maps to focus on Europe (including the location of 
Russia) and North and South America, concentrating on their environmental regions, 
key physical and human characteristics, countries, and major cities 

• name and locate counties and cities of the United Kingdom, geographical regions and 
their identifying human and physical characteristics, key topographical features 
(including hills, mountains, coasts and rivers), and land-use patterns; and understand 
how some of these aspects have changed over time 

• identify the position and significance of latitude, longitude, Equator, Northern 
Hemisphere, Southern Hemisphere, the Tropics of Cancer and Capricorn, Arctic and 
Antarctic Circle, the Prime/Greenwich Meridian and time zones (including day and 
night). 

Place knowledge 

• understand geographical similarities and differences through the study of human and 
physical geography of a region of the United Kingdom, a region in a European country, 
and a region in North or South America 

Human and physical geography 
describe and understand key aspects of:  

• physical geography, including: climate zones, biomes and vegetation belts, rivers, 
mountains, volcanoes and earthquakes, and the water cycle 

• human geography, including: types of settlement and land use, economic activity 
including trade links, and the distribution of natural resources including energy, food, 
minerals and water 

 

 

G
eo

gr
ap

h
ic

al
 e

n
q

u
ir

y 

• Teacher led 
enquiries, to ask 
and respond to 
simple closed 
questions.  

• Use information 
books/pictures 
as sources of 
information.  

• Investigate their 
surroundings  

• Make 
observations 
about where 
things are e.g. 
within school or 
local area.  

 

• Children 
encouraged to 
ask simple 
geographical 
questions; 
Where is it? 
What's it like?  

• Use NF books, 
stories, maps, 
pictures/photos 
and internet as 
sources of 
information.  

• Investigate their 
surroundings  

• Make 
appropriate 
observations 
about why 
things happen.  

• Make simple 
comparisons 
between 
features of 
different places.  

 

• Begin to 
ask/initiate 
geographical 
questions.  

• Use NF books, 
stories, atlases, 
pictures/photos 
and internet as 
sources of 
information.  

• Investigate 
places and 
themes at more 
than one scale  

• Begin to collect 
and record 
evidence  

• Analyse 
evidence and 
begin to draw 
conclusions e.g. 
make 
comparisons 
between two 
locations using 
photos/ 
pictures, 
temperatures in 
different 
locations.  

 

• Ask and respond 
to questions 
and offer their 
own ideas.  

• Extend to 
satellite images, 
aerial 
photographs  

• Investigate 
places and 
themes at more 
than one scale  

• Collect and 
record evidence 
with some aid  

• Analyse 
evidence and 
draw 
conclusions e.g. 
make 
comparisons 
between 
locations 
photos/pictures
/ maps  

 

• Begin to suggest 
questions for 
investigating  

• Begin to use 
primary and 
secondary 
sources of 
evidence in their 
investigations.  

• Investigate 
places with more 
emphasis on the 
larger scale; 
contrasting and 
distant places  

• Collect and 
record evidence 
unaided  

• Analyse 
evidence and 
draw 
conclusions e.g. 
compare 
historical maps 
of varying scales 
e.g. temperature 
of various 
locations - 
influence on 
people/everyday 
life  

• Suggest questions 
for investigating  

• Use primary and 
secondary 
sources of 
evidence in their 
investigations.  

• Investigate places 
with more 
emphasis on the 
larger scale; 
contrasting and 
distant places  

• Collect and 
record evidence 
unaided  

• Analyse evidence 
and draw 
conclusions e.g. 
from field work 
data on land use 
comparing land 
use/temperature, 
look at patterns 
and explain 
reasons behind it  
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D
ir
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ti

o
n

/L
o

ca
ti

o
n

  

• Follow 
directions (Up, 
down, left/right, 
forwards/backw
ards)  

 

• Follow 
directions (as yr. 
1 and inc’. 
NSEW)  

 

• Use 4 compass 
points to 
follow/give 
directions:  

• Use letter/no. 
co-ordinates to 
locate features 
on a map.  

 

• Use 4 compass 
points well:  

• Begin to use 8 
compass points;  

• Use letter/no. 
co-ordinates to 
locate features 
on a map 
confidently.  

 

• Use 8 compass 
points;  

• Begin to use 4 
figure co-
ordinates to 
locate features 
on a map.  

 

• Use 8 compass 
points confidently 
and accurately;  

• Use 4 figure co-
ordinates 
confidently to 
locate features 
on a map.  

• Begin to use 6 
figure grid refs; 
use latitude and 
longitude on atlas 
maps.  

D
ra

w
in

g 
m

ap
s 

• Draw picture 
maps of 
imaginary 
places and from 
stories.  

 

• Draw a map of a 
real or 
imaginary place. 
(e.g. add detail 
to a sketch map 
from aerial 
photograph)  

 

• Try to make a 
map of a short 
route 
experienced, 
with features in 
correct order;  

• Try to make a 
simple scale 
drawing.  

• Make a map of 
a short route 
experienced, 
with features in 
correct order;  

• Make a simple 
scale drawing.  

 

• Begin to draw a 
variety of 
thematic maps 
based on their 
own data.  

 

• Draw a variety of 
thematic maps 
based on their 
own data.  

• Begin to draw 
plans of 
increasing 
complexity.  

 

M
ap

 k
n

o
w

le
d

ge
 

• Learn names of 
some places 
within/around 
the UK. E.g. 
Home town, 
cities, countries 
e.g. Wales, 
France.  

• Locate and 
name on UK 
map major 
features e.g. 
London, River 
Thames, home 
location, seas.  

 

• Begin to identify 
points on maps 
A, B and C  

 

• Begin to identify 
significant 
places and 
environments  

 

• Identify 
significant places 
and 
environments  

 

• Confidently 
identify 
significant places 
and 
environments  

 

St
yl

e 
o

f 
m

ap
 

• Picture maps 
and globes  

 

• Find land/sea on 
globe.  

• Use teacher 
drawn base 
maps.  

• Use large scale 
OS maps.  

• Use an infant 
atlas  

 

• Use large scale 
OS maps.  

• Begin to use 
map sites on 
internet.  

• Begin to use 
junior atlases.  

• Begin to identify 
features on 
aerial/oblique 
photographs. 

• Use large and 
medium scale 
OS maps.  

• Use junior 
atlases.  

• Use map sites 
on internet.  

• Identify features 
on 
aerial/oblique 
photographs.  

• Use index and 
contents page 
within atlases.  

• Use medium 
scale land ranger 
OS maps.  

 

• Use OS maps.  

• Confidently use 
an atlas.  

• Recognise world 
map as a 
flattened globe.  

 

R
ep

re
se

n
ta

ti
o

n
 • Use own 

symbols on 
imaginary map.  

 

• Begin to 
understand the 
need for a key.  

• Use class agreed 
symbols to 
make a simple 
key. 

• Know why a key 
is needed.  

• Use standard 
symbols.  

 

• Know why a key 
is needed.  

• Begin to 
recognise 
symbols on an 
OS map.  

• Draw a sketch 
map using 
symbols and a 
key;  

• Use/recognise 
OS map symbols.  

• Use/recognise OS 
map symbols;  

• Use atlas 
symbols.  
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U
si

n
g 

m
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s 

• Use a simple 
picture map to 
move around 
the school;  

• Recognise that 
it is about a 
place.  

 

• Follow a route 
on a map.  

• Use a plan view.  

• Use an infant 
atlas to locate 
places.  

 

• Locate places on 
larger scale 
maps e.g. map 
of Europe.  

• Follow a route 
on a map with 
some accuracy. 
(e.g. whilst 
orienteering)  

 

• Locate places on 
large scale 
maps, (e.g. Find 
UK or India on 
globe)  

• Follow a route 
on a large-scale 
map.  

 

• Compare maps 
with aerial 
photographs.  

• Select a map for 
a specific 
purpose. (E.g. 
Pick atlas to find 
Taiwan, OS map 
to find local 
village.)  

• Begin to use 
atlases to find 
out about other 
features of 
places. (e.g. find 
wettest part of 
the world)  

• Follow a short 
route on an OS 
map. Describe 
features shown 
on OS map.  

• Locate places on 
a world map.  

• Evaluate change 
over time using 
historical and 
modern maps 
and images.  

• Use atlases to 
find out about 
other features of 
places. (e.g. 
mountain 
regions, weather 
patterns)  

Sc
al

e/
D

is
ta

n
ce

  

• Use relative 
vocabulary (e.g. 
bigger/smaller, 
like/dislike)  

 

• Begin to 
spatially match 
places (e.g. 
recognise UK on 
a small scale 
and larger scale 
map)  

 

• Begin to match 
boundaries (E.g. 
find same 
boundary of a 
country on 
different scale 
maps.)  

 

• Begin to match 
boundaries (E.g. 
find same 
boundary of a 
county on 
different scale 
maps.)  

 

• Measure straight 
line distance on 
a plan.  

• Find/recognise 
places on maps 
of different 
scales. (E.g. river 
Nile.)  

• Use a scale to 
measure 
distances.  

• Draw/use maps 
and plans of a 
range of scales.  
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St Andrew’s CofE Primary 

Art at St Andrew’s 

 
Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

 
Ex

p
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ri
n

g 
an

d
 D

ev
el

o
p

in
g 

Id
ea

s 

Children start to understand how ideas are developed 
through processes. Children build up resilience to 
getting things wrong and trying again. Children practice 
and share their learning and skills with others, receive 
and offer feedback to improve. 
Children can: 

a respond positively to ideas and starting points; 

b explore ideas and collect information; 

c describe differences and similarities and make 
links to their own work; 

d try different materials and methods to improve; 

e use key vocabulary to demonstrate 
knowledge and understanding in this 
strand: work, work of art, idea, starting 
point, observe, focus, design, improve. 

Children start collecting and developing ideas using 
sketchbooks. They continue to build up resilience, 
making mistakes and suggesting improvements to 
improve their work. Children practice and share 
their learning and skills with others, giving and 
receiving feedback to improve. 
Children can: 

a use sketchbooks to record ideas; 

b explore ideas from first-hand observations; 

c question and make observations about 
starting points, and respond positively to 
suggestions; 

d adapt and refine ideas; 

e use key vocabulary to demonstrate knowledge 
and understanding in this strand: line, pattern, 
texture, form, record, detail, question, observe, 
refine. 

Children start collecting more information and 
resources to present in sketchbooks. They continue 
to build their knowledge of techniques by 
experimenting and predicting what might happen. 
Children continue to practice and share their 
learning and skills with others, receiving and 
offering feedback to improve. 
Children can: 

a review and revisit ideas in their sketchbooks; 

b offer feedback using technical vocabulary; 

c think critically about their art and design work; 

d use digital technology as sources for developing 
ideas; 

e use key vocabulary to demonstrate knowledge 
and understanding in this strand: sketchbook, 
develop, refine, texture, shape, form, pattern, 
structure. 

 
D

ra
w

in
g 

Children begin to explore different techniques involved 
in drawing such as shading, thick and thin lines, patterns 
and shapes as well as using different surfaces to draw 
on. Children are also exposed to using different 
materials to draw with such as pencils, felt tips, 
charcoal, crayons, chalk and pastels. 
Children can: 

a draw lines of varying thickness; 

b use dots and lines to demonstrate pattern and 
texture; 

c use different materials to draw, for example 
pastels, chalk, felt tips; 

d use key vocabulary to demonstrate knowledge and 
understanding in this strand: portrait, self-portrait, 
line drawing, detail, landscape, cityscape, building, 
pastels, drawings, line, bold, size, space. 

Children develop their knowledge of drawing by 
continuing to use a variety of drawing tools from 
KS1. They are introduced to new ways of making 
effect through tone, texture, light and shadow. 
They have the opportunity to use vocabulary 
learned in KS1 accurately, e.g. shading, thick and 
thin. 
Children can: 

a experiment with showing line, tone 
and texture with different hardness of 
pencils; 

b use shading to show light and shadow effects; 

c use different materials to draw, e.g. pastels, 
chalk, felt tips; 

d show an awareness of space when drawing; 

e use key vocabulary to demonstrate knowledge 
and understanding in this strand: portrait, light, 
dark, tone, shadow, line, pattern, texture, form, 
shape, tone, outline. 

Children continue to use a variety of drawing tools 
but are introduced to new techniques, e.g. creating 
perspective. They become more confident in 
techniques already learned and use the vocabulary 
learned accurately, e.g. shading, thick and thin. 
Children will rely on their sketching books to 
improve their drawing skills. 
Children can: 

a use a variety of techniques to add effects, 
e.g. shadows, reflection, hatching and 
cross-hatching; 

b depict movement and perspective in drawings; 

c use a variety of tools and select the most 
appropriate; 

d use key vocabulary to demonstrate 
knowledge and understanding in this 
strand: line, texture, pattern, form, shape, 
tone, smudge, blend, mark, hard, soft, light, 
heavy, mural, fresco, portrait, graffiti. 

 
P

ai
n

ti
n

g 

Children can explore using a variety of different brushes 
to see what happens. Children begin to learn the 
primary colours and experiment with mixing paints to 
understand tone and secondary colours. 
Children can: 

a name the primary and secondary colours; 

b experiment with different brushes (including 
brushstrokes) and other painting tools; 

c mix primary colours to make secondary colours; 

d add white and black to alter tints and shades; 

e use key vocabulary to demonstrate knowledge and 
understanding in this strand: primary colours, 
secondary colours, neutral colours, tints, shades, 
warm colours, cool colours, water colour wash, 
sweep, dab, bold brushstroke, acrylic paint. 

Children continue exploring using a variety of 
different brushes to see what happens. They use 
the language of colour accurately when mixing, e.g. 
shade, primary and tint. Children begin to 
experiment with colour for effect and mood. 
Children can: 

a use varied brush techniques to create 
shapes, textures, patterns and lines; 

b mix colours effectively using the correct 
language, e.g. tint, shade, primary and 
secondary; 

c create different textures and effects with paint; 

d use key vocabulary to demonstrate knowledge 
and understanding in this strand: colour, 
foreground, middle ground, background, 
abstract, emotion, warm, blend, mix, line, tone, 
fresco. 

Children continue exploring a variety of different 
brushes to see what happens. They use the 
language of colour accurately and use inspiration 
from natural and non-natural works to create a 
colour palette. Children are more expressive with 
colour, associating colours with moods. 
Children can: 

a create a colour palette, demonstrating mixing 
techniques; 

b use a range of paint (acrylic, oil paints, 
water colours) to create visually interesting 
pieces; 

c use key vocabulary to demonstrate 
knowledge and understanding in this 
strand: blend, mix, line, tone, shape, 
abstract, absorb, colour, impressionism, 
impressionists. 
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Children have the opportunity to use a variety of 
materials for sculpting and experiment with joining 
and constructing. They begin to use the correct 
vocabulary associated with sculpting and construction 
to demonstrate their understanding of the skill. 
Children can: 

a use a variety of natural, recycled and 
manufactured materials for sculpting, e.g. 
clay, straw and card; 

b use a variety of techniques, e.g. rolling, cutting, 
pinching; 

c use a variety of shapes, including lines and texture; 

d use key vocabulary to demonstrate knowledge and 
understanding in this strand: sculpture, statue, 
model, work, work of art, 3D, land art, sculptor, 
carving, sculpture, installation, shapes, materials, 
pyramid, abstract, geometric. 

Children still have the opportunity to use a variety 
of materials for sculpting. They experiment with 
joining and construction, asking and answering 
questions such as, ‘How can it go higher?’ Children 
begin to understand more about decorating 
sculptures and adding expression through texture. 
They use a variety of tools to support the learning 
of techniques and to add detail. 
Children can: 

a cut, make and combine shapes to create 
recognisable forms; 

b use clay and other malleable materials 
and practice joining techniques; 

c add materials to the sculpture to create detail; 

d use key vocabulary to demonstrate knowledge 
and understanding in this strand: rectangular, 
concrete, terrace, architect, 2D shape, brim, 
peak, buckle, edging, trimmings, shape, form, 
shadow, light, marionette puppet. 
 

Children still use a variety of materials for sculpting 
and experiment with joining and constructing. They 
begin to understand more about clay modelling and 
using different tools with clay. They will be more 
reliant on their own ideas and knowledge of 
sculpture during the planning and designing 
process. 
Children can: 

a plan and design a sculpture; 

b use tools and materials to carve, add 
shape, add texture and pattern; 

c develop cutting and joining skills, e.g. 
using wire, coils, slabs and slips; 

d use materials other than clay to create a 3D 
sculpture; 

e use key vocabulary to demonstrate knowledge 
and understanding in this strand: form, 
structure, texture, shape, mark, soft, join, tram, 
cast. 

 
C

o
lla

ge
 

Children will have the opportunity to explore creating 
a variety of images on different backgrounds with a 
variety of media, 
e.g. paper, magazines, etc. Children experiment with 
sorting and arranging materials and refining their 
work. 
Children can: 

a use a combination of materials that have been 
cut, torn and glued; 

b sort and arrange materials; 

c add texture by mixing materials; 

d use key vocabulary to demonstrate knowledge and 
understanding in this strand: collage, squares, gaps, 
mosaic, features, cut, place, arrange. 

Children continue to explore creating collage with a 
variety of media, e.g. paper and magazines. They 
experiment with sorting and arranging materials 
with purpose to create effect. They learn new 
techniques, e.g. overlapping, tessellation, mosaic 
and montage. 
Children can: 

a select colours and materials to create 
effect, giving reasons for their 
choices; 

b refine work as they go to ensure precision; 

c learn and practice a variety of techniques, e.g. 
overlapping, tessellation, mosaic and 
montage; 

d use key vocabulary to demonstrate knowledge 
and understanding in this strand: texture, 
shape, form, pattern, mosaic. 
 

Children experiment with mixing textures and with 
sorting and arranging materials with purpose to 
create effect. They develop their understanding of 
techniques learned in Lower KS2 and develop their 
own ideas through planning. 
Children can: 

a add collage to a painted or printed background; 

b create and arrange accurate patterns; 

c use a range of mixed media; 

d plan and design a collage; 

e use key vocabulary to demonstrate knowledge 
and understanding in this strand: shape, form, 
arrange, fix. 

 
Te

xt
ile

s 

Children have the opportunity to look at and practise a 
variety of techniques, e.g. weaving, dyeing and 
plaiting. They explore which textiles are best to use and 
produce the best result. 
Children will also explore decorating and 
embellishing their textiles to add detail, colour and 
effect. 
Children can: 

a show pattern by weaving; 

b use a dyeing technique to alter a textile’s 
colour and pattern; 

c decorate textiles with glue or stitching, to add 
colour and detail; 

d use key vocabulary to demonstrate knowledge 
and understanding in this strand: textiles, fabric, 
weaving, woven, placemat, loom, alternate, 
over, under, decoration, decorative, batik dye, 
dye, wax, resist, crayons, ink, apply, set. 
 

Children develop their weaving and colouring 
fabric skills further. They are also introduced 
to the skill of stitching in Lower KS2. 
Children can: 

a select appropriate materials, giving reasons; 

b use a variety of techniques, e.g. printing, 
dyeing, weaving and stitching to create 
different textural effects; 

c develop skills in stitching, cutting and joining; 

d use key vocabulary to demonstrate knowledge 
and understanding in this strand: pattern, line, 
texture, colour, shape, stuffing, turn, thread, 
needle, textiles, decoration. 

Children further develop their weaving, overlapping 
and layering techniques. They experiment with a 
range of fabrics including non-traditional fabrics. 
Children can: 

a experiment with a range of media by 
overlapping and layering in order to 
create texture, effect and colour; 

b add decoration to create effect; 

c use key vocabulary to demonstrate knowledge 
and understanding in this strand: colour, fabric, 
weave, pattern. 

 
P

ri
n

ti
n

g 

Children experiment with shape and pattern, 
looking at repeated patterns and different 
materials to make texture, 
e.g. sponges. 
Children can: 

a copy an original print; 

b use a variety of materials, e.g. sponges, fruit, blocks; 

c demonstrate a range of techniques, e.g. rolling, 
pressing, stamping and rubbing; 

d use key vocabulary to demonstrate knowledge 
and understanding in this strand: colour, shape, 
printing, printmaking, woodcut, relief printing, 
objects. 

Children use a variety of printing blocks, e.g. coiled 
string glued to a block, and explore what effect 
making their own blocks has on shape and texture. 
Children can: 

a use more than one colour to layer in a print; 

b replicate patterns from observations; 

c make printing blocks; 

d make repeated patterns with precision; 

e use key vocabulary to demonstrate knowledge 
and understanding in this strand: line, pattern, 
texture, colour, shape, block printing ink, 
polystyrene printing tiles, inking rollers. 

Children have more opportunities to make 
printing blocks and tiles. They now reflect on their 
choice of colour for prints and develop their 
accuracy with patterns. 
Children can: 

a design and create printing blocks/tiles; 

b develop techniques in mono, block and relief 
printing; 

c create and arrange accurate patterns; 

d use key vocabulary to demonstrate knowledge 
and understanding in this strand: Hapa-Zome, 
hammering, pattern, shape, tile, colour, 
arrange, collograph; 
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Children have the opportunity to learn from the works 
of famous artists, studying their techniques and 
processes. They will be exposed to a range of different 
artists through history throughout KS1. 
Children can: 

a describe the work of famous, notable 
artists and designers; 

b express an opinion on the work of famous, notable 
artists; 

c use inspiration from famous, notable artists to 
create their own work and compare; 

d use key vocabulary to demonstrate knowledge 
and understanding in this strand: Andy 
Goldsworthy, LS Lowry, Paul Klee, Monet, Joan 
Miró, Jackson Pollock, Robert Delaunay, , Piet 
Mondrian, van Gogh, Marc Quinn, Michelle 
Reader, Barbara Hepworth, Jill Townsley, Brendan 
Jamison, Eva Rothschild. 

Children continue to study the works of famous 
artists. They have more opportunity to offer opinion 
and to compare and contrast artists. Children will be 
exposed to a range of different artists through 
history, studying their techniques and processes. 
Children can: 

a use inspiration from famous artists to 
replicate a piece of work; 

b reflect upon their work inspired by a famous 
notable artist and the development of their 
art skills; 

c express an opinion on the work of famous, 
notable artists and refer to techniques and 
effect; 

d use key vocabulary to demonstrate 
knowledge and understanding in this strand: 
Wassily Kandinsky, Anselm Kiefer, Paula 
Rego, Gainsborough, Sonia Boyce, Lucian 
Freud, Howard Hodgkin, Anish Kapoor, 
Caravaggio, Le Corbusier, Coco Chanel, 
Jackson Pollock, John Constable, Thomas 
Cole, Claude Monet, Henri Matisse, Paul 
Cézanne, Julian Opie, Henry Moore, 
Giacometti, Vivienne Westwood, Louise 
Bourgeois, Jennifer Angus, Braque, Claesz, 
Kalf, Carl Warner, Michael Brennand-Wood. 

Children continue to learn from the works of 
famous artists. They now expand their knowledge 
by looking at the range of more famous artists. 
Children comment on the work of famous artists 
and name their pieces of work. 
Children can: 

a give detailed observations about notable 
artists’, artisans’ and designers’ work; 

b offer facts about notable artists’, artisans’ 
and designers’ lives; 

c use key vocabulary to demonstrate 
knowledge and understanding in this strand: 
Henri Rousseau, Salvador Dalí, India Flint, 
Alexander Calder, David Oliveira, David 
Hockney, Man Ray, Fernand Léger, Alfred 
Wallis, Hokusai, Frida Kahlo, Joaquín Torres-
García, Leonora Carrington, Diego Rivera, 
Beatriz Milhazes, Carlos Páez Vilaró, John 
Singer Sargent, Ansel Adams, Helen 
Frankenthaler, Frank Lloyd Wright, Jean- 
Michel Basquiat, Mary Cassatt, Paul Nash 
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St Andrew’s CofE Primary 

DT at St Andrew’s 
 Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 
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• Draw on their 
own experience 
to help generate 
ideas  

• Suggest ideas 
and explain 
what they are 
going to do  

• Identify a target 
group for what 
they intend to 
design and 
make  

• Model their 
ideas in card 
and paper  

• Develop their 
design ideas 
applying 
findings from 
their earlier 
research  

 

• Generate ideas 
by drawing on 
their own and 
other people's 
experiences  

• Develop their 
design ideas 
through 
discussion, 
observation, 
drawing and 
modelling  

• Identify a 
purpose for 
what they 
intend to design 
and make  

• Identify simple 
design criteria  

• Make simple 
drawings and 
label parts  

 

• Generate ideas 
for an item, 
considering its 
purpose and the 
user/s  

• Identify a 
purpose and 
establish criteria 
for a successful 
product.  

• Plan the order 
of their work 
before starting  

• Explore, develop 
and 
communicate 
design proposals 
by modelling 
ideas  

• Make drawings 
with labels 
when designing  

 

• Generate ideas, 
considering the 
purposes for 
which they are 
designing  

• Make labelled 
drawings from 
different views 
showing specific 
features  

• Develop a clear 
idea of what has 
to be done, 
planning how to 
use materials, 
equipment and 
processes, and 
suggesting 
alternative 
methods of 
making, if the 
first attempts 
fail  

• Evaluate 
products and 
identify criteria 
that can be used 
for their own 
designs  

 

• Generate ideas 
through 
brainstorming 
and identify a 
purpose for 
their product  

• Draw up a 
specification for 
their design  

• Develop a clear 
idea of what has 
to be done, 
planning how to 
use materials, 
equipment and 
processes, and 
suggesting 
alternative 
methods of 
making if the 
first attempt is 
unsuccessful.  

• Use results of 
investigations, 
information 
sources, 
including ICT 
when 
developing 
design ideas  

• Communicate 
their ideas 
through detailed 
labelled 
drawings  

• Develop a 
design 
specification  

• Explore, develop 
and 
communicate 
aspects of their 
design proposals 
by modelling 
their ideas in a 
variety of ways  

• Plan the order 
of their work, 
choosing 
appropriate 
materials, tools 
and techniques  
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• Make their 
design using 
appropriate 
techniques  

• With help 
measure, mark 
out, cut and 
shape a range of 
materials  

• Use tools e.g. 
scissors and a 
hole punch 
safely  

• Assemble, join 
and combine 
materials and 
components 
together using a 
variety of 
temporary 
methods e.g. 
glues or masking 
tape  

• Select and use 
appropriate fruit 
and vegetables, 
processes and 
tools  

• Use basic food 
handling, 
hygienic 
practices and 
personal 
hygiene  

• Begin to select 
tools and 
materials; use 
vocab' to name 
and describe 
them  

• Measure, cut 
and score with 
some accuracy  

• Use hand tools 
safely and 
appropriately  

• Assemble, join 
and combine 
materials in 
order to make a 
product  

• Cut, shape and 
join fabric to 
make a simple 
garment. Use 
basic sewing 
techniques  

• Follow safe 
procedures for 
food safety and 
hygiene  

• Choose and use 
appropriate 
finishing 
techniques  

 

• Select tools and 
techniques for 
making their 
product  

• Measure, mark 
out, cut, score 
and assemble 
components 
with more 
accuracy  

• Work safely and 
accurately with 
a range of 
simple tools  

• Think about 
their ideas as 
they make 
progress and be 
willing change 
things if this 
helps them 
improve their 
work  

• Measure, tape 
or pin, cut and 
join fabric with 
some accuracy  

• Demonstrate 
hygienic food 
preparation and 
storage  

• Use finishing 
techniques 
strengthen and 

• Select 
appropriate 
tools and 
techniques for 
making their 
product  

• Measure, mark 
out, cut and 
shape a range of 
materials, using 
appropriate 
tools, 
equipment and 
techniques  

• Join and 
combine 
materials and 
components 
accurately in 
temporary and 
permanent ways  

• Sew using a 
range of 
different 
stitches, weave 
and knit  

• Measure, tape 
or pin, cut and 
join fabric with 
some accuracy   

• Use simple 
graphical 
communication 
techniques  

• Select 
appropriate 
materials, tools 
and techniques  

• Measure and 
mark out 
accurately  

• Use skills in 
using different 
tools and 
equipment 
safely and 
accurately  

• Weigh and 
measure 
accurately 
(time, dry 
ingredients, 
liquids)  

• Apply the rules 
for basic food 
hygiene and 
other safe 
practices e.g. 
hazards relating 
to the use of 
ovens  

• Cut and join 
with accuracy to 
ensure a good-
quality finish to 
the product  

 

• Select 
appropriate 
tools, materials, 
components 
and techniques  

• Assemble 
components 
make working 
models  

• Use tools safely 
and accurately  

• Construct 
products using 
permanent 
joining 
techniques  

• Make 
modifications to 
a product for a 
specified 
audience.  

• Pin, sew and 
stitch materials 
together to 
create a product  

• Apply the rules 
for basic food 
hygiene and 
other safe 
practices. 

• Achieve a 
quality product  
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• Use simple 
finishing 
techniques to 
improve the 
appearance of 
their product  

 

improve the 
appearance of 
their product 
using a range of 
equipment 
including ICT  
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• Evaluate their 
product by 
discussing how 
well it works in 
relation to the 
purpose  

• Evaluate their 
products as they 
are developed, 
identifying 
strengths and 
possible 
changes they 
might make  

• Evaluate their 
product by 
asking questions 
about what they 
have made and 
how they have 
gone about it  

• Evaluate against 
their design 
criteria  

• Evaluate their 
products as they 
are developed, 
identifying 
strengths and 
possible 
changes they 
might make  

• Talk about their 
ideas, saying 
what they like 
and dislike 
about them  

 

• Evaluate their 
product against 
original design 
criteria e.g. how 
well it meets its 
intended 
purpose  

• Disassemble and 
evaluate familiar 
products  

 

• Evaluate their 
work both 
during and at 
the end of the 
assignment  

• Evaluate their 
products 
carrying out 
appropriate 
tests  

 

• Evaluate a 
product against 
the original 
design 
specification  

• Evaluate it 
personally and 
seek evaluation 
from others  

 

• Evaluate their 
products, 
identifying 
strengths and 
potential 
improvements.  
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 LKS2 (Yr3/4) UKS2 (Yr5/6) 
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n
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O
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cy

 

Children listen attentively to spoken language and show 
understanding by joining in and responding. 
Children can: 
a repeat modelled words; 
b listen and show understanding of single words through physical 

response; 
c repeat modelled short phrases; 
d listen and show understanding of short phrases through 

physical response. 

Children listen attentively to spoken language and show understanding by 
joining in and responding. 
Children can: 
a listen and show understanding of simple sentences containing 

familiar words through physical response; 
b listen and understand the main points from short, spoken material 

in French; 
c listen and understand the main points and some detail from short, 

spoken material in French. 

Children engage in conversation; ask and answer questions; express 
opinions and respond to those of others; seek clarification and help. 
Children can: 
a recognise a familiar question and respond with a simple 

rehearsed response; 
b ask and answer a simple and familiar question with a response; 
c express simple opinions such as likes, dislikes and preferences; 
d ask and answer at least two simple and familiar questions with 

a response. 

Children engage in conversation; ask and answer questions; express 
opinions and respond to those of others; seek clarification and help. 
Children can: 
a engage in a short conversation using a range of simple, familiar 

questions; 
b ask and answer more complex questions with a scaffold of 

responses; 
c express a wider range of opinions and begin to provide simple 

justification; 
d converse briefly without prompts. 

Children speak in sentences, using familiar vocabulary, phrases and 
basic language structures. 
Children can: 
a name objects and actions and may link words with a simple 

connective; 
b use familiar vocabulary to say a short sentence using a 

language scaffold; 
c speak about everyday activities and interests; 
d refer to recent experiences or future plans. 

Children speak in sentences, using familiar vocabulary, phrases and basic 
language structures. 
Children can: 
a say a longer sentence using familiar language; 
b use familiar vocabulary to say several longer sentences using a 

language scaffold; 
c refer to everyday activities and interests, recent experiences and 

future plans; 
d vary language and produce extended responses. 

Children develop accurate pronunciation and intonation so that 
others understand when they are using familiar words and phrases. 
Children can: 
a identify individual sounds in words and pronounce accurately 

when modelled; 
b start to recognise the sound of some letter strings in familiar 

words and pronounce when modelled; 
c adapt intonation to ask questions or give instructions; 
d show awareness of accents, elisions and silent letters; begin to 

pronounce words accordingly. 

Children develop accurate pronunciation and intonation so that others 
understand when they are using familiar words and phrases. 
Children can: 
a pronounce familiar words accurately using knowledge of letter 

string sounds to support, observing silent letter rules; 
b appreciate the impact of accents and elisions on sound and apply 

increasingly confidently when pronouncing words; 
c start to predict the pronunciation of unfamiliar words in a sentence 

using knowledge of letter strings, liaison and silent letter rules; 
d adapt intonation, for example to mark questions and exclamations. 

 

Children present ideas and information orally to a range of audiences. 
Children can: 
a name nouns and present a simple rehearsed statement to a 

partner; 
b present simple rehearsed statements about themselves, 

objects and people to a partner; 
c present ideas and information in simple sentences using 

familiar and rehearsed language to a partner or a small group 
of people. 

Children present ideas and information orally to a range of audiences. 
Children can: 
a manipulate familiar language to present ideas and information in 

simple sentences; 
b present a range of ideas and information, using prompts, to a 

partner or a small group of people; 
c present a range of ideas and information, without prompts, to a 

partner or a group of people. 

 

Children describe people, places, things and actions orally. 
Children can: 
a say simple familiar words to describe people, places, things and 

actions using a model; 
b say a simple phrase that may contain an adjective to describe 

people, places, things and actions using a language scaffold; 

Children describe people, places, things and actions orally. 
Children can: 
a say several simple sentences containing adjectives to describe 

people, places, things and actions using a language scaffold; 
b manipulate familiar language to describe people, places, things and 

actions, maybe using a dictionary; 

St Andrew’s CofE Primary 

Modern Foreign Languages (French) at St Andrew’s 
 Year 3 Year 4 Year 5 Year 6 

Fr
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• Getting to know you  

• All about me  

• Food Glorious Food  

• Family and Friends  

• Our School  

• Telling the Time 

• All around Town  

• On the Move 

• Going Shopping  

• Where in the World 

• What’s the time? 

• Holidays and Hobbies  

• Getting to know you  

• All about ourselves  

• That’s tasty! 

• Family and Friends 

• School Life 

• Time Travellers  

• Let’s visit a French town  

• Let’s go Shopping  

• This is France  

• All in a day!  
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c say one or two short sentences that may contain an adjective 
to describe people, places, things and actions. 

c use a wider range of descriptive language in their descriptions of 
people, places, things and actions. 

R
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g 
an

d
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n
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Children read carefully and show understanding of words, phrases 
and simple writing. 
Children can: 
a read and show understanding of familiar single words; 
b read and show understanding of simple phrases and sentences 

containing familiar words. 
Children broaden their vocabulary and develop their ability to 
understand new words that are introduced into familiar written 
material, including through using a dictionary. 
Children can: 
a use strategies for memorisation of vocabulary; 
b make links with English or known language to work out the 

meaning of new words; 
c use context to predict the meaning of new words; 
c begin to use a bilingual dictionary to find the meaning of 

individual words in French and English. 

Children read carefully and show understanding of words, phrases and 
simple writing. 
Children can: 
a read and show understanding of simple sentences containing 

familiar and some unfamiliar language; 
b read and understand the main points from short, written material; 
c read and understand the main points and some detail from short, 

written material. 
Children broaden their vocabulary and develop their ability to understand 
new words that are introduced into familiar written material, including 
through using a dictionary. 
Children can: 
a use a range of strategies to determine the meaning of new words 

(links with known language, cognates, etymology, context); 
b use a bilingual dictionary to identify the word class; 
d use a bilingual paper/online dictionary to find the meaning of 

unfamiliar words and phrases in French and in English. 

 

Children develop accurate pronunciation and intonation so that 
others understand when they are reading aloud familiar words and 
phrases. 
Children can: 
a identify individual sounds in words and pronounce accurately 

when modelled; 
b start to read and recognise the sound of some letter strings in 

familiar words and pronounce when modelled; 
c adapt intonation to ask questions; 
d show awareness of accents, elisions and silent letters; begin to 

pronounce words accordingly. 

Children develop accurate pronunciation and intonation so that others 
understand when they are reading aloud familiar words and phrases. 
Children can: 
a read and pronounce familiar words accurately using knowledge of 

letter string sounds to support, observing silent letter rules; 
b appreciate the impact of accents and elisions on sound and apply 

increasingly confidently when pronouncing words; 
c start to predict the pronunciation of unfamiliar words in a sentence 

using knowledge of letter strings, liaison and silent letter rules; 
d adapt intonation for example to mark questions and exclamations 

in a short, written passage. 

 

Children write phrases from memory, and adapt these to create new 
sentences, to express ideas clearly. 
Children can: 
a write single familiar words from memory with understandable 

accuracy; 
b write familiar short phrases from memory with understandable 

accuracy; 
c replace familiar vocabulary in short phrases written from 

memory to create new short phrases. 

Children write phrases from memory, and adapt these to create new 
sentences, to express ideas clearly. 
Children can: 
a write a simple sentence from memory using familiar language; 
b write several sentences from memory with familiar language with 

understandable accuracy; 
c replace vocabulary in sentences written from memory to create 

new sentences with understandable accuracy. 

 

Children describe people, places, things and actions in writing. 
Children can: 
a copy simple familiar words to describe people, places, things 

and actions using a model; 
b write a simple phrase that may contain an adjective to describe 

people, places, things and actions using a language scaffold; 
c write one or two simple sentences that may contain an 

adjective to describe people, places, things and actions. 

Children describe people, places, things and actions in writing. 
Children can: 
a write several simple sentences containing adjectives to describe 

people, places, things and actions using a language scaffold; 
b manipulate familiar language to describe people, places, things and 

actions, maybe using a dictionary; 
c use a wider range of descriptive language in their descriptions of 

people, places, things and actions. 
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Children explore the patterns and sounds of language through songs 
and rhymes and link the spelling, sound and meaning of words. 
Children can: 
a listen and identify specific words in songs and rhymes and 

demonstrate understanding; 
b listen and identify specific phrases in songs and rhymes and 

demonstrate understanding. 

Children explore the patterns and sounds of language through songs and 
rhymes and link the spelling, sound and meaning of words. 
Children can: 
a listen and identify rhyming words and specific sounds in songs and 

rhymes; 
b follow the text of familiar songs and rhymes, identifying the 

meaning of words; 
c read the text of familiar songs and rhymes and identify patterns of 

language and link sound to spelling. 

Children appreciate stories, songs, poems and rhymes in the 
language. 
Children can: 
a join in with actions to accompany familiar songs, stories and 

rhymes; 
b join in with words of a song or storytelling. 

Children appreciate stories, songs, poems and rhymes in the language. 
Children can: 
a follow the text of a familiar song or story; 
b follow the text of a familiar song or story and sing or read aloud; 
c understand the gist of an unfamiliar story or song using familiar 

language and sing or read aloud. 
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Children understand basic grammar appropriate to the language 
being studied, including (where relevant): feminine, masculine and 
neuter forms and the conjugation of high frequency verbs; key 
features and patterns of the language; how to apply these, for 
instance, to build sentences; and how these differ from or are similar 
to English. 
Children can: 
a show awareness of word classes – nouns, adjectives, verbs and 

connectives and be aware of similarities in English; 
b name the gender of nouns; name the indefinite and definite 

articles for both genders and use correctly; say how to make 
the plural form of nouns; 

c recognise and use partitive articles; 
d name the first and second person singular subject pronouns; 

use the correct form of some regular and high frequency verbs 
in the present tense with first and second person; 

e name the third person singular subject pronouns; use the 
present tense of some high frequency verbs in the third person 
singular; 

f use a simple negative form (ne… pas); 
g show awareness of the position and masculine/feminine 

agreement of adjectives and start to demonstrate use; 
h recognise and use the first-person possessive adjectives (mon, 

ma, mes); 
i recognise a high frequency verb in the imperfect tense and in 

the simple future and use as a set phrase; 
j conjugate a high frequency verb (aller – to go) in the present 

tense; show awareness of subject-verb agreement; 
k use simple prepositions in their sentences; 
l use the third person singular and plural of the verb ‘être’ in the 

present tense. 

Children understand basic grammar appropriate to the language being 
studied, including (where relevant): feminine, masculine and neuter forms 
and the conjugation of high frequency verbs; key features and patterns of 
the language; how to apply these, for instance, to build sentences; and 
how these differ from or are similar to English. 
Children can: 
a identify word classes; 
b demonstrate understanding of gender and number of nouns and 

use appropriate determiners; 
c explain and apply the rules of position and agreement of adjectives 

with increasing accuracy and confidence; 
d name and use a range of conjunctions to create compound 

sentences; 
e use some adverbs; 
f demonstrate the use of first, second- and third-person singular 

pronouns with some regular and high frequency verbs in present 
tense and apply subject-verb agreement; 

g explain and use elision; state the differences and similarities with 
English; 

h recognise and use the simple future tense of a high frequency verb; 
compare with English; 

i recognise and use the immediate future tense of familiar verbs in 
the first, second and third person singular; explain how it’s formed; 

j recognise and use the first and third person singular possessive 
adjectives (mon, ma, mes, son, sa, ses); 

k recognise and use a range of prepositions; 
l use the third person plural of a few high frequency verbs in the 

present tense; 
m name all subject pronouns and use to conjugate a high frequency 

verb in the present tense; 
n recognise and use a high frequency verb in the perfect tense; 

compare with English; 
o follow a pattern to conjugate a regular verb in the present 
tense; 
p choose the correct tense of a verb 
(present/perfect/imperfect/future) according to context. 
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St Andrew’s CofE Primary 

PSHE, RSE and Citizenship at St Andrew’s 

 Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Health & Well-
being (A) 
 
Topics: 
 
I can do it! 
 
Keeping Safe & 
Risk-free 
 

Children can 
explain ways 
of keeping 
clean (for 
example by 
washing their 
hands and 
keeping their 
hair tidy) and 
they can name 
the main parts 
of the body.  
They can 
explain that 
people grow 
from young to 
old.  
Children can 
talk about 
good and not 
so good 
feelings, 
creating a 
vocabulary to 
describe their 
feelings to 
others and 
simple 
strategies for 
managing 
these. They 
can talk about 
change and 
loss and the 
associated 
feelings 
(moving 
house, losing 
toys). 

Children can 
explain about 
people who 
look after 
them, who to 
go to if they 
are worried 
and ways to 
help these 
people look 
after them.  
Children can 
talk about 
growing and 
changing and 
new 
opportunities 
and 
responsibilities 
that increasing 
independence 
brings.  
They can think 
about 
themselves, 
learn from 
their 
experiences, 
recognising 
and 
celebrating 
their strengths 
and set simple 
but 
challenging 
goals 

Children can 
make simple 
choices about 
some aspects of 
their health and 
well-being (for 
example by 
choosing 
between 
different foods 
and between 
physical 
activities, 
knowing that 
they need sun 
protection) and 
know what keeps 
them healthy (for 
example exercise 
and rest). 
Children can talk 
about the 
harmful aspects 
of some 
household 
products and 
medicines, and 
describe ways of 
keeping safe in 
familiar 
situations (for 
example knowing 
how and where 
to cross the road 
safely).  
Children 
recognise they 
share a 
responsibility for 
keeping 
themselves and 
others safe. They 
can explain ways 
diseases are 
spread and can 
be controlled and 
the 
responsibilities 
they have for 
their own health 
and that of 
others. 

Children know 
school rules 
about health and 
safety, basic 
emergency aid 
procedures, 
where and how to 
get help. Children 
can make choices 
about how to 
develop healthy 
lifestyles (for 
example by 
knowing the 
importance of a 
healthy diet and 
regular exercise).  
They can identify 
some factors that 
affect emotional 
health and well-
being (for 
example exercise 
or dealing with 
emotions).  
They can make 
judgements and 
decisions and can 
list some ways of 
resisting negative 
peer pressure 
around issues 
affecting their 
health and 
wellbeing.  
They can identify 
and explain how 
to manage the 
risks in different 
familiar situations 
(for example 
discussing issues 
connected to 
personal safety). 

They can state 
the basic facts 
and laws about 
alcohol, 
tobacco and 
legal and illegal 
drugs.  
They can list 
the commonly 
available 
substances and 
drugs that are 
legal and 
illegal, and can 
describe some 
of the effects 
and risks of 
these.  
Children can 
understand the 
term ‘habit’ 
and why these 
can be hard to 
change and 
differentiate 
between the 
terms ‘risk, 
danger and 
hazard’.  
They can 
demonstrate 
effective ways 
of resisting 
negative 
pressure, 
including from 
their peers (for 
example 
knowing where 
to get help, 
knowing that 
there is an 
option to 
delay, showing 
resilience). 

Children recognise 
how images in the 
media do not 
always reflect reality 
and can affect how 
people feel about 
themselves.  
Children can discuss 
strategies for 
keeping physically 
and emotionally 
safe (road safety, 
social media, mobile 
phones).  
They can talk about 
the importance of 
protecting personal 
information 
(passwords/images).  
They can recognise 
their increasing 
independence 
brings increased 
responsibility to 
keep themselves 
and others safe.  
They understand 
that bacteria and 
viruses can affect 
health and that 
following simple 
routines can reduce 
the spread.  
Recognise when and 
how to ask for help 
(incl. outside 
organisations). 

Pupils can 
explain how 
their body will 
change as 
they approach 
and move into 
puberty. T 
hey can talk 
about human 
reproduction 
including 
conception 
(and that this 
can be 
prevented). 
They can 
identify 
positive ways 
to face new 
challenges 
(for example 
the transition 
to secondary 
school).  
They can 
recognise 
some strong 
emotions and 
identify ways 
of managing 
these 
emotions 
positively (for 
example 
talking with a 
friend or 
teacher about 
their feelings 
on divorce).   
They 
recognise that 
they may 
experience 
conflicting 
emotions 
when they 
might need to 
listen to their 
emotions to 
overcome 
them.  
They can 
reflect on and 
evaluate their 
achievements 
and strengths 
in all areas of 
their lives and 
recognise 
their own 
worth.  
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Relationships 
(B) 
 
Topics:  
 
Friendships & 
Relationships 
 
My Changing 
Body & Life 

Children can 
explain 
different ways 
that family 
and friends 
should care 
for one 
another (for 
example 
telling a friend 
that they like 
them, showing 
concern for a 
family 
member who 
is unwell). 
Children 
recognise 
what is 
fair/unfair, 
kind/unkind, 
right/wrong. 
The difference 
between 
secrets and 
surprises and 
the 
importance of 
not keeping 
adults’ 
secrets, only 
surprise. 
Children 
understand 
what kind of 
physical 
contact is 
acceptable, 
comfortable, 
unacceptable, 
uncomfortable 
and how to 
respond to 
unsafe touch 
(including who 
to tell and 
how to tell). 
That people’s 
bodies and 
feelings can be 
hurt. 

Children can 
recognise that 
bullying is 
wrong and can 
list some ways 
to get help in 
dealing with it.  
They can 
recognise the 
effect of their 
behaviour on 
other people, 
and can 
cooperate 
with others 
(for example 
by playing and 
working with 
friends or 
classmates).  
They can 
identify and 
respect 
differences 
and 
similarities 

Share their 
opinions on 
things that 
matter to them 
with one other 
person/class. To 
offer constructive 
support/feedback 
to others.  
Children 
communicate 
their feelings to 
others, to 
recognise how 
others show 
feelings and how 
to respond. 

Children can 
respond 
appropriately to a 
wider range of 
feelings in others. 
Children can 
explain how their 
actions have 
consequences for 
themselves and 
others.  
They can describe 
the nature and 
consequences of 
bullying, and can 
express ways of 
responding to it. 
Children to judge 
what kind of 
physical contact is 
acceptable or 
unacceptable and 
to be aware of 
different types of 
use, how to 
respond and get 
help. 
The concept of 
‘keeping 
something 
confidential or 
secret’ when we 
should or 
shouldn’t agree 
to this/ when it is 
right to ‘break a 
confidence’ or 
‘share a secret’. 

They can 
identify 
different types 
of relationship 
(for example 
marriage or 
friendships), 
and can show 
ways to 
maintain good 
relationships 
(for example 
listening, 
supporting, 
caring).  
They can 
recognise and 
discuss the 
importance of 
relationships to 
marriage, 
parenthood 
and family life 

Children can 
respond to, or 
challenge, negative 
behaviours such as 
stereotyping and 
aggression.  
They can describe 
some of the 
different beliefs and 
values in society, 
and can 
demonstrate 
respect and 
tolerance towards 
people different 
from themselves.  
Children will identify 
differences between 
male and female. 
Identify how people 
change and grow 
and what makes us 
special.  
They will explore 
and discuss 
different types of 
relationships. 

Pupils can 
recognise 
difference 
and diversity 
(for example 
in culture, 
lifestyles, or 
relationships), 
and can 
demonstrate 
understanding 
and empathy 
towards 
others who 
live their lives 
in different 
ways.  
They can 
assertively 
challenge 
prejudice and 
discrimination 
(for example 
that related to 
gender, race, 
disability, etc). 
Children will 
be able to 
identify the 
emotional and 
physical 
changes that 
take place 
during 
puberty. 
They will be 
able to 
identify 
positive 
relationships 
and how 
babies are 
made. Chn 
will be able to 
explain how a 
baby develops 
in the womb 
during 
pregnancy 
and how they 
are born.  
They will be 
able to 
understand 
and explain 
the physical 
and emotional 
changes that 
take place as 
girls and boys 
go through 
puberty. And 
be able to 
discuss 
images and 
pressures on 
young adults. 
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Living in the 
Wider World 
(C) 
 
Topics: 
 
Everyone is 
different! 
 
My Rights & 
Responsibilities 
 

Children can 
demonstrate 
how to 
contribute to 
the life of the 
classroom. 
Children can 
construct and 
agree to 
follow group 
and class rules 
and 
understand 
how these 
help them.  
They 
understand 
people and 
other living 
things have 
needs and 
that they have 
responsibilities 
to meet them 
(taking turns, 
share return 
things that 
have been 
borrowed. 

Children 
understand 
they belong to 
various groups 
and 
communities 
(family, 
school, faith).  
They can 
recognize 
what improves 
and harms 
their local, 
natural and 
built 
environments 
and some of 
the ways 
people look 
after them. 

Children can 
demonstrate that 
money comes 
from different 
sources and can 
be used for 
different 
purposes 
(spending, 
saving).  
They understand 
the role money 
plays in their lives 
(how to manage, 
keep it safe, 
spending choices 
and what 
influences these 
choices).  
Children 
understand there 
are a wide range 
of jobs and 
challenge gender 
stereotypes 
about careers. 

Children 
understand what 
being part of a 
community 
means, and about 
local and national 
intuitions that 
support 
communities.  
Recognise the 
role of voluntary, 
community and 
pressure groups, 
particularly health 
and well-being 
(Childline, Age 
UK).  
Children can 
research, discuss 
and debate 
topical issues, 
problems and 
events concerning 
health and 
wellbeing and 
offer their 
recommendations 
to appropriate 
people. 

Children 
understand 
different kinds 
of 
responsibilities, 
rights and 
duties at 
home, at 
school, in the 
community 
and towards 
the 
environment.  
Resolve 
differences by 
looking at 
alternatives, 
seeing and 
respecting 
others’ point of 
view, making 
decisions and 
explaining 
choices.  
They can 
demonstrate 
why and how 
rules/laws 
protect 
themselves 
and others are 
made and 
enforced, why 
different rules 
are needed in 
different 
situations and 
how to take 
part in making 
and changing 
rules.  
Children can 
realise the 
consequences 
of anti - social 
behaviour and 
aggressive 
behaviours 
(bullying 
discrimination 
on individuals/ 
communities). 

Children can 
demonstrate the 
role money plays in 
their/other’s lives 
(how to manage 
and be a critical 
consumer). Develop 
an understanding of 
the concepts of 
interest, loan, debt 
and tax (VAT).  
Resources can be 
allocated in 
different ways and 
that these economic 
choices affect 
individuals, 
communities and 
the sustainability of 
the environment.  
Children will 
appreciate the need 
for personal safety 
issues when using 
the Internet. 
They will be aware 
of internet dangers 
and what children 
can do to keep 
themselves and 
others safe. 

Children 
understand 
possible 
routes to 
different 
careers and 
be able to set 
goals towards 
these 
aspirations.  
They 
understand 
‘enterprise’ 
and skills that 
make 
someone 
enterprising. 
Children can 
explore and 
critique how 
the media 
present 
information. 

 


